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6-12 CCS/Balanced Literacy Unit of Study Planner

Module:  2           Unit Title:  Word Choice (2 of 3)


Grade:  8                         Days in Unit:  12
	Unit Focus (Application to module):
	In this unit, students will use a complex text (in this case, The Hunger Games by Suzanne Collins) to continue to look closely at figurative and connotative language, but in a deeper way.  The focus of this unit is for students to analyze an author’s choice of words, determining why they may have been chosen and how they impact meaning. 
Students will continue to apply the close reading habits/strategies and embedded research practices developed in Module 1.

	Common Core Standard(s) to address:


	RL 8.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts. 

W 8.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W 8.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.
SL 8.1 Engage effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 

	Enduring Understandings/ Essential Questions to be addressed:
	Collaborative, self-directed learners use a variety of thinking strategies to analyze, understand, and create text for personal enrichment, inquiry, and problem solving.



	Macro/microconcepts to be addressed:
	Macroconcepts:                                                                       Microconcepts:
Author’s craft in literature                                             Meaning

Writing with evidence                                                     Analogies/allusions
                                                                                            Meaning and style

                                                                                            Theme/Central idea

                                                                                            Informative/explanatory writing

	Critical Content to be addressed:
	Skills to be addressed:

	· Prefixes, suffixes, word origins, and context clues can help readers understand the meanings of unfamiliar words (RL8.4)

· Literary elements and techniques, such as allusions, analogies, connotations, word choice, and tone, are used to convey meaning and purpose (RL8.4)

· Informational text can have both relevant and irrelevant content (W8.2)

· Writing is organized logically into meaningful parts (W8.2a)

· Evidence from literary or informational text(s) can be used to support writing (W 8.9)

· Collaboration and discussion with other people are important in order to build on your own ideas (SL8.1)

	· Determine the meanings of words (RL8.4)

· Understand and apply literary elements and techniques, such as figurative language (RL8.4)

· Determine connotations of different words (RL8.4)

· Analyze the impact of specific words on meaning and tone including analogies or allusions to other texts (RL8.4)

· Recognize, analyze and select relevant content, quotations etc. from text (W8.2)

· Organize ideas, concepts, and information into broader categories (W8.2)

· Format information (paragraph, topic sentences, stanzas, graphics, charts, and multimedia etc.) (W8.2)

· Use transitional words, phrases, or clauses to create cohesion (W8.2)

· Analyze and reflect evidence from literary or informational text(s) (W8.9)

· Research evidence from literary or informational text(s) (W8.9)

· Collaborate and discuss in various settings and with different groupings (one-on-one, in groups, teacher-led, small groups) (SL8.1)

	Materials and Resources
	Complex text(s):                                                                                    Lexile Level:
The Hunger Games, by Suzanne Collins                                             810L 

(determined to be 8th grade level given both qualitative and reading and task consideration measures)

	
	Related short texts (include text from a variety of genre at instructional/independent level):

No Rest for the Weary (informational—complex) 
Mad World, by Gary Jules—lyrics and song (literature—complex)-- http://www.youtube.com/watch?v=PvPkLG-tvzM
**Note: Although the complex text is used in small group instruction, it is assumed that teachers will determine whether scaffolding of the text is sufficient to guide struggling readers through the text, or if different leveled texts are needed to meet students’ needs**

	
	Instructional Technology:

Smartboard for YouTube videos

	
	Graphic Organizers/Worksheets:

n/a

	
	Tier II Vocabulary
	Tier III Vocabulary

	
	protest                gingerly                                           observant
desirable             exceedingly        reprieve             salvage
perceived            hoist                    sedated             insufficient
gratitude             veil                       manifest           grim
superior               uniformity          initiated            embedded
distress                familiar                tentatively       vulnerable
urgency               enlarging             resolving          impotence
	alliances
exposé
mangled

mutation

	Assessments


	Formative Assessments (within unit):

· Exit slips
· Discussion of text-dependent questions

· Vocabulary notebook entries

· Students’ notes

	Summative Assessment  (End of unit--Include any performance task, assignments, etc. to show mastery of the standard(s)):

Write an essay in which you explain how Suzanne Collins used particular words or phrases to portray the tone in The Hunger Games. In addition, explain how those words or phrases impacted the overall meaning of the text. Use at least three examples from the text to support your explanation.

	DAY ONE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students re-read pg. 130 from “I’m coming back into focus when Caesar asks him if he has a girlfriend back home” to the end of the page
· Teacher models close read of same passage
· Discuss text-dependent questions: What is your reaction to Peeta’s remarks? What words/phrases stand out to you? Why do you think they stand out?
· Tell students that in Part II of The Hunger Games (“The Games”), they will be analyzing words and phrases as they impact the meaning of the story

Small Group:  

· In mixed-ability groups, students read chapter 10 of complex text

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary
Word Study:

· Words: protest, desirable, perceived
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: collect one students’ page of notes from each small group
	What is your reaction to Peeta’s remarks? What words/phrases stand out to you? Why do you think they stand out?
	· The Hunger Games

· Vocabulary notebook

	DAY TWO
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 11 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud para. 2 pg. 157
· Discuss text-dependent questions: The author describes Katniss’ emotions: gratitude, anger, and dread. Why those words? What tone do those words set? What are you, the reader, left feeling?
Small Group:  

· In same mixed-ability groups, students re-read chapter 11 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: gratitude, superior, alliances
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: What is the tone at the end of the chapter? What words/phrases create that tone? (Note: look for identification of tone and use of textual evidence)
	The author describes Katniss’ emotions: gratitude, anger, and dread. Why those words? What tone do those words set? What are you, the reader, left feeling?
What is the tone at the end of the chapter? What words/phrases create that tone?
	· The Hunger Games
· Vocabulary notebook

	DAY THREE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 12 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud paragraph 3 pg. 167 (“Morning brings distress.”)
· Discuss text-dependent questions: ow HowHow did the author describe how Katniss felt? What words/phrases did she use? How did they impact the tone? Why write “simple movements send stabs of pain through my joints,” instead of “my joints hurt when I moved?”
Small Group:  

· In same mixed-ability groups, students re-read chapter 12 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: distress, urgency, gingerly
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: collect one students’ page of notes from each small group
	How did the author describe how Katniss felt? What words/phrases did she use? How did they impact the tone? Why write “simple movements send stabs of pain through my joints,” instead of “my joints hurt when I moved?”


	· The Hunger Games

· Vocabulary notebook

	DAY FOUR
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Teacher poses question: why would parents send their children to work in the coal mines?
· Students read No Rest for the Weary independently

· Teacher models close read of text

· Discuss text-dependent questions: Why was child labor so disturbing? Give examples from the text.
Small Group:  

· Continue to discuss text-dependent questions: Why might parents allow their children to work in a coal mine? Why didn’t parents in District 12 in The Hunger Games send their children to work in the coal mines? What comparisons can you make between No Rest for the Weary and The Hunger Games?
· Have one student take notes about issues surrounding child labor

Word Study:

· Words: exposé, exceedingly, mangled

· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: What is a particular word or phrase in No Rest for the Weary that stood out to you in setting the tone? Why? (Note: look for identification of word choice that illustrates tone)
	Why was child labor so disturbing? Give examples from the text.
Why might parents allow their children to work in a coal mine? Why didn’t parents in District 12 in The Hunger Games send their children to work in the coal mines? What comparisons can you make between No Rest for the Weary and The Hunger Games?

What is a particular word or phrase in No Rest for the Weary that stood out to you in setting the tone? Why?
	· The Hunger Games
· No Rest for the Weary

· Vocabulary notebooks

	DAY FIVE
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 13 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud paragraph 2 pg. 172

· Discuss text-dependent questions: What is the tone here? What words impact the tone? What words describe Katniss’ struggles compared to the animals around her?
Small Group:  

· In same mixed-ability groups, students re-read chapter 13 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: hoist, veil, uniformity
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: collect one students’ page of notes from each small group
	What is the tone here? What words impact the tone? What words describe Katniss’ struggles compared to the animals around her?
	· The Hunger Games

· Vocabulary notebooks

	DAY SIX
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read lyrics to Mad World independently
· Show YouTube video of Mad World song with lyrics

· Teacher models close read of first verse
· Discuss text-dependent questions: What is the tone? What words create that tone? Why describe “daily races” that are “going nowhere?” What does that mean? What comparison can you make with The Hunger Games? 
Small Group:  

· Students continue to re-read the lyrics
· Discuss text-dependent questions:
·  In the second verse, what does the speaker see? How does he feel? How do you know?
· Why does the speaker say “the dreams in which I’m dying are the best I ever had” in the third verse.

· According to the speaker in the fourth verse, how are children supposed to act? Why does he/she say “Happy birthday?”
· In the fifth verse, how does the speaker feel? How do you know?
Word Study:

· Words: familiar, enlarging
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: Compare the tone of The Hunger Games with Mad World. What words in the song help identify the tone? (Note: look for identification of word choice that illustrates tone)
	What is the tone? What words create that tone? Why describe “daily races” that are “going nowhere?” What does that mean? What comparison can you make with The Hunger Games?
· In the second verse, what does the speaker see? How does he feel? How do you know?

· Why does the speaker say “the dreams in which I’m dying are the best I ever had” in the third verse.

· According to the speaker in the fourth verse, how are children supposed to act? Why does he/she say “Happy birthday?”

· In the fifth verse, how does the speaker feel? How do you know?
Compare the tone of The Hunger Games with Mad World. What words in the song help identify the tone?
	· Mad World lyrics and YouTube video
· The Hunger Games
· Vocabulary notebooks

	DAY SEVEN
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 14 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud paragraph 3 pg. 186 (“Given my circumstances…”)
· Discuss text-dependent questions: ow HowWhat is Katniss’ situation? What words describe just how dire her situation is? 
Small Group:  

· In same mixed-ability groups, students re-read chapter 14 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: mutation, reprieve, sedated
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: What is your reaction at the end of the chapter? What words/phrases stuck with you? (Note: look for connection between word choice and meaning)
	What is Katniss’ situation? What words describe just how dire her situation is?
What is your reaction at the end of the chapter? What words/phrases stuck with you?
	· The Hunger Games

· Vocabulary notebooks

	DAY EIGHT
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 15 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud paragraph 3 (“The weapons give me…”) pg. 197
· Discuss text-dependent questions: ow How How has Katniss’ perspective changed? What words describe this new perspective? “But I am no longer merely prey that runs and hides or takes desperate measures.” How does that describe how Katniss approached the games so far? Why do you think the author used those words?
Small Group:  

· In same mixed-ability groups, students re-read chapter 15 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: manifest, initiated, tentatively
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: collect one students’ page of notes from each small group
	How has Katniss’ perspective changed? What words describe this new perspective? “But I am no longer merely prey that runs and hides or takes desperate measures.” How does that describe how Katniss approached the games so far? Why do you think the author used those words?
	· The Hunger Games

· Vocabulary notebooks

	DAY NINE
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 16 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud last paragraph pg. 215 to first paragraph pg. 216
· Discuss text-dependent questions: ow HowHow did the author describe what the Career’s base camp looked like? What words or phrases led you to believe that something wasn’t right? 
Small Group:  

· In same mixed-ability groups, students re-read chapter 16 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: resolving, observant
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above
Writing:

· Exit slip: What mental image are you left with at the end of the chapter? What words or phrases fostered that image? (Note: look for connection between word choice and meaning)
	How did the author describe what the Career’s base camp looked like? What words or phrases led you to believe that something wasn’t right?
What mental image are you left with at the end of the chapter? What words or phrases fostered that image?
	· The Hunger Games

· Vocabulary notebooks

	DAY TEN
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 17 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud last paragraph pg. 222 to second paragraph pg. 223 (to “inching my way toward the hideout.”)
· Discuss text-dependent questions: ow How How does the author describe Katniss’ physical state? Emotional state? How do the words the author chose impact the tone?
Small Group:  

· In same mixed-ability groups, students re-read chapter 17 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: salvage, insufficient, grim
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: What is your reaction at the end of the chapter? What words/phrases affected your reaction? (Note: look for connection between word choice and meaning)
	How does the author describe Katniss’ physical state? Emotional state? How do the words the author chose impact the tone?
What is your reaction at the end of the chapter? What words/phrases affected your reaction?
	· The Hunger Games

· Vocabulary notebooks

	DAY ELEVEN
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 18 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud paragraph 2 pg. 236 to the end of pg. 237
· Discuss text-dependent questions: ow How What has Rue’s death caused Katniss to feel? What does that drive her to do? How are her actions a message to the Capital? What words/phrases in these pages have the most impact?
Small Group:  

· In same mixed-ability groups, students re-read chapter 18 

· As they read, students record words/phrases that are significant to the story or events in some way 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: embedded, vulnerable, impotence
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: collect one students’ page of notes from each small group
	What has Rue’s death caused Katniss to feel? What does that drive her to do? How are her actions a message to the Capital? What words/phrases in these pages have the most impact?
	· The Hunger Games

· Vocabulary notebooks

	DAY TWELVE
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Provide students with prompt for summative assessment. Review as needed before having students write independently.
Small Group:  

n/a
Word Study:

n/a
Writing: Summative assessment: Write an essay in which you explain how Suzanne Collins used particular words or phrases to portray the tone in The Hunger Games. In addition, explain how those words or phrases impacted the overall meaning of the text. Use at least three examples from the text to support your explanation.
	Write an essay in which you explain how Suzanne Collins used particular words or phrases to portray the tone in The Hunger Games. In addition, explain how those words or phrases impacted the overall meaning of the text. Use at least three examples from the text to support your explanation.
	· The Hunger Games
· No Rest for the Weary

· Mad World lyrics
· Vocabulary notebooks
· Summative assessment rubric (to be created)
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