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6-12 CCS/Balanced Literacy Unit of Study Planner

Module:  2           Unit Title:  Text Structure
(3 of 3)

Grade:  8                              Days in Unit:  11
	Unit Focus (Application to module):
	In this unit, students will use a complex text (in this case, The Hunger Games by Suzanne Collins) to continue to look closely at text structure in a piece of literature.  The focus of this unit is for students to compare and contrast the structure of two or more texts, and analyze how those structures contribute to the meaning or style of the text.
Students will continue to apply the close reading habits/strategies and embedded research practices developed in Module 1.

	Common Core Standard(s) to address:


	RL 8.5 Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
W 8.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W 8.7 Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.

W 8.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. (a, b)
SL 8.1 Engage effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 

	Enduring Understandings/ Essential Questions to be addressed:
	Collaborative, self-directed learners use a variety of thinking strategies to analyze, understand, and create text for personal enrichment, inquiry, and problem solving.



	Macro/microconcepts to be addressed:
	Macroconcepts:                                                  Microconcepts:
Author’s craft in literature                         Meaning and style
Writing with evidence                                 Text structure
                                                                         Informative/explanatory writing

                                                                         Conducting research

	Critical Content to be addressed:
	Skills to be addressed:

	· Authors use different structures and styles (RL8.5)

· Informational text can have both relevant and irrelevant content (W8.2)

· Questions, including self-generated, can be a starting point for research (W8.7)

· Arguments support claims with reasons and evidence (W8.7)

· Evidence from literary or informational text(s) can be used to support writing (W 8.9)
· Collaboration and discussion with other people are important in order to build on your own ideas (SL8.1)
	· Compare and contrast structure of multiple texts (RL8.5)

· Analyze how structure contributes to meaning and style (RL8.5)
· Recognize, analyze and select relevant content, quotations etc. from text (W8.2)

· Organize ideas, concepts, and information into broader categories (W8.2)

· Format information (paragraph, topic sentences, stanzas, graphics, charts, and multimedia etc.) (W8.2)

· Use transitional words, phrases, or clauses to create cohesion (W8.2)
· Answer and generate focused questions that allow for multiple avenues of explorations (W8.7)

· Analyze and reflect evidence from literary or informational text(s) (W8.9)
· Research evidence from literary or informational text(s) (W8.9)

· Collaborate and discuss in various settings and with different groupings (one-on-one, in groups, teacher-led, small groups) (SL8.1)

	Materials and Resources
	Complex text(s):                                                                                    Lexile Level:
The Hunger Games, by Suzanne Collins                                             810L 

(determined to be 8th grade level given both qualitative and reading and task consideration measures)

	
	Related short texts (include text from a variety of genre at instructional/independent level):

They Don’t Really Care About Us, by Michael Jackson—lyrics and song (literature—complex)-- http://www.youtube.com/watch?v=rgKkIci_f1U

	
	Instructional Technology:
Smartboard for YouTube video

	
	Graphic Organizers/Worksheets:

n/a

	
	Tier II Vocabulary
	Tier III Vocabulary

	
	loathe                       banter                        interspersed
scrupulously            entwined                   mere
mimic                       evasively                    revelation
demeanor                brutality                    dwindling
vulnerable                nudging                     feverishly
scowl                         surly                          indeterminate
arduous                    repellent                   arbitrary
undetectable           noncommittal          flaunted
sustaining                anticipated               condensing
haggard                    sustained                  smacks
	tethered
allegation

prophecy

rabid

	Assessments


	Formative Assessments (within unit):

· Class discussion
· Exit slips

· Small group notes
	Summative Assessment  (End of unit--Include any performance task, assignments, etc. to show mastery of the standard(s)):

Compare and contrast the text structure of either two different excerpts from The Hunger Games, or The Hunger Games and They Don’t Really Care About Us. Discuss how the structure of each text affects meaning.

	DAY ONE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students re-read pg. 244

· Teacher models close read of same passage

· Discuss text-dependent questions: Look at “There’s been a rule change in the Games. A rule change!” How is this paragraph structured? Why does the author structure the paragraph as Katniss’ inner monologue? How does that contribute to the meaning or style of the story at this point? Is this problem and solution? Description? Cause and effect?
· Tell students that in Part III of The Hunger Games (“The Victor”), they will be analyzing text structure and its impact on the meaning/style of the story

· Review text structures: chronological order, cause and effect, compare and contrast, problem and solution, description, main idea and detail

Small Group:  

· In mixed-ability groups, students read chapter 19 of complex text

· As they read, students identify text structures of various given points of the text: bottom paragraph pg. 247, bottom paragraph pg. 249, “I jerk my head back” pg. 253 to “No more rolling?” pg. 254, “Peeta, we’ve got to go now” pg. 259 to “he’s shivering” pg. 260
· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: loathe, scrupulously, mimic, demeanor
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Choose one paragraph discussed in small group, identify the text structure, and use text evidence to justify your answer. (Note: look for identification of text structure)
	Look at “There’s been a rule change in the Games. A rule change!” How is this paragraph structured? Why does the author structure the paragraph as Katniss’ inner monologue? How does that contribute to the meaning or style of the story at this point? Is this problem and solution? Description? Cause and effect?
Choose one paragraph discussed in small group, identify the text structure, and use text evidence to justify your answer.
	· The Hunger Games
· Vocabulary notebook

	DAY TWO
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 20 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reviews the text structure of problem/solution
· Have students identify an example from chapter 20; discuss

· Teacher models close read of paragraph 3 pg. 262

· Discuss text-dependent questions: ow HowWhat is Katniss’ problem? What are the solutions she is weighing? How does she decide on a solution for her problem?
Small Group:  

· In mixed-ability groups, students re-read chapter 20 of complex text

· As they read, students identify the text structure the author used when Katniss tells the story of how she got Prim’s goat
· One student in group takes notes, identifying the text structure and at least three text examples to justify

Word Study:

· Words: vulnerable, tethered, scowl
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Collect notes from small group
	What is Katniss’ problem? What are the solutions she is weighing? How does she decide on a solution for her problem?
	· The Hunger Games
· Vocabulary notebook

	DAY THREE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 21 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reviews the text structure of description
· Have students identify an example from chapter 21; discuss

· Teacher models close read of last paragraph pg. 280-281

· Discuss text-dependent questions: ow HowWhat words or phrases does the author use to describe Katniss’ preparation for the feast? Why use this type of text structure?
Small Group:  

· In mixed-ability groups, students re-read chapter 21 of complex text

· As they read, students collect evidence of the author’s use of description as a text structure in the chapter
· One student (different than yesterday) in group takes notes, identifying the evidence of use of description
Word Study:

· Words: arduous, undetectable, sustaining
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Collect notes from small group
	What words or phrases does the author use to describe Katniss’ preparation for the feast? Why use this type of text structure?
	· The Hunger Games
· Vocabulary notebook

	DAY FOUR
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 22 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reviews the text structure of compare and contrast
· Have students identify an example from chapter 22; discuss

· Teacher models close read of last paragraph pg. 295-296

· Discuss text-dependent questions: ow HowHow does Katniss compare Peeta with Gale? Why does the author include this comparison? How does it contribute to the story?
Small Group:  

· In mixed-ability groups, students re-read chapter 22 of complex text

· As they read, students collect evidence of the author’s use of compare and contrast as a text structure in the chapter

· One student (different than yesterday) in group takes notes, identifying the instances of compare and contrast with appropriate text evidence
Word Study:

· Words: haggard, banter, entwining, evasively
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Collect notes from small group
	How does Katniss compare Peeta with Gale? Why does the author include this comparison? How does it contribute to the story?
	· The Hunger Games
· Vocabulary notebook

	DAY FIVE
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read lyrics to They Don’t Really Care About Us independently

· Show YouTube video of They Don’t Really Care About us song with lyrics

· Teacher models close read of second verse (If it is an issue, teacher may want to use rewritten lyrics as the original contains racist words)

· Discuss text-dependent questions: What does MJ mean by “beat me, hate me, you can never break me?” How does that compare to The Hunger Games? What character may say something like this? What does MJ mean by “kick me, kike me, don’t you black or white me?” Although race isn’t an issue in The Hunger Games, what is a similar issue that connects to this line? What is the text structure of these lyrics? Why do you think MJ used this text structure?
· Teacher reviews the text structure of cause and effect

Small Group:  

· Students continue to re-read the lyrics

· Discuss text-dependent questions: What words and phrases from the first verse could be tied to The Capital in The Hunger Games? What could be tied to the actual Games in The Hunger Games? What is the text structure of the bridge? What words or phrases illustrate the text structure? What connections can you make between the bridge and The Hunger Games?
Word Study:

· Words: allegation, brutality, prophecy
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Do you think the text structure of They Don’t Really Care About Us is similar to or different than the text structure of The Hunger Games?  Use text evidence to support your answer. (Note: look for comparison of text structures)
	What does MJ mean by “beat me, hate me, you can never break me?” How does that compare to The Hunger Games? What character may say something like this? What does MJ mean by “kick me, kike me, don’t you black or white me?” Although race isn’t an issue in The Hunger Games, what is a similar issue that connects to this line? What is the text structure of these lyrics? Why do you think MJ used this text structure?
What words and phrases from the first verse could be tied to The Capital in The Hunger Games? What could be tied to the actual Games in The Hunger Games? What is the text structure of the bridge? What words or phrases illustrate the text structure? What connections can you make between the bridge and The Hunger Games?
Do you think the text structure of They Don’t Really Care About Us is similar to or different than the text structure of The Hunger Games? Use text evidence to support your answer.
	· They Don’t Really Care About Us, lyrics and YouTube video
· The Hunger Games
· Vocabulary notebook

	DAY SIX
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 23 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher reviews the text structure of chronological order

· Note that narratives are often written in chronological order, although things like flashbacks may occur

· Teacher models close read of last paragraph pg. 306 through first paragraph pg. 308

· Discuss text-dependent questions: ow HowWhat text details show that the structure of this text is chronological order? Why is Thresh’s death surprising for Katniss? Why is she bothered by it?
Small Group:  

· In mixed-ability groups, students re-read chapter 23 of complex text

· As they read, students collect evidence of the author’s use of chronological order as a text structure in the chapter

· One student (different than yesterday) in group takes notes, identifying the instances of chronological order with appropriate text evidence

Word Study:

· Words: nudging, surly, repellent, noncommittal
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Collect notes from small group
	
	· The Hunger Games
· Vocabulary notebook

	DAY SEVEN
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 24 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher models close read of “He’ll know where we are now” on pg. 321 through “well that was easy” on the bottom of pg. 322

· Discuss text-dependent questions: ow HowWhat issue(s) are Katniss and Peeta facing at this point in the story? What is the author telling the reader in this passage? What is the text structure? How did the structure contribute to overall meaning?
Small Group:  

· In mixed-ability groups, students re-read chapter 24 of complex text

· As they read, students collect evidence of the author’s use of any particular text structure they see in the chapter

· One student (different than yesterday) in group takes notes, identifying the text structure along with supporting evidence

Word Study:

· Words: anticipated, sustained, intersperse
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Collect notes from small group
	What issue(s) are Katniss and Peeta facing at this point in the story? What is the author telling the reader in this passage? What is the text structure? How did the structure contribute to overall meaning?
	· The Hunger Games
· Vocabulary notebook

	DAY EIGHT
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 25 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher models close read of the last paragraph on pg. 332 through the bottom of pg. 333
· Discuss text-dependent questions: ow HowWhat is the text structure of this passage? Why would the author use description here? How does it impact meaning? Why do you think the author goes back and forth between different text types throughout the book? What does that do to the meaning or style?
Small Group:  

· In mixed-ability groups, students re-read chapter 25 of complex text

· As they read, students collect evidence of the author’s use of any particular text structure they see in the chapter

· One student (different than yesterday) in group takes notes, identifying the text structure along with supporting evidence

Word Study:

· Words: mere, revelation, dwindling
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Collect notes from small group
	What is the text structure of this passage? Why would the author use description here? How does it impact meaning? Why do you think the author goes back and forth between different text types throughout the book? What does that do to the meaning or style?
	· The Hunger Games
· Vocabulary notebook

	DAY NINE
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 26 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher models close read of the last two paragraphs on pg. 347 through “it’s because you have no choice” on pg. 348
· Discuss text-dependent questions: ow HowWhat is the author doing here? Why is she making this comparison? What is the comparison telling the reader about Katniss? How does it impact meaning?
Small Group:  

· In mixed-ability groups, students re-read chapter 26 of complex text

· As they read, students collect evidence of the author’s use of any particular text structure they see in the chapter

· One student (different than yesterday) in group takes notes, identifying the text structure along with supporting evidence

Word Study:

· Words: feverishly, rabid, indeterminate, arbitrary
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: What do you think Katniss meant by “And right now, the most dangerous part of the Hunger Games is about to begin?” Use evidence to support your opinion. (Note: look for use of textual evidence to support inference)
	What is the author doing here? Why is she making this comparison? What is the comparison telling the reader about Katniss? How does it impact meaning?

What do you think Katniss meant by “And right now, the most dangerous part of the Hunger Games is about to begin?” Use evidence to support your opinion.
	· The Hunger Games
· Vocabulary notebook

	DAY TEN
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 27 independently—provide 5 minutes only (it is ok if students don’t finish)

· Teacher models close read of the last sentence on pg. 360 through the end of the paragraph on pg. 361
· Discuss text-dependent questions: ow HowWhat text structures are present in this passage? How could there be more than one? Why would the author use more than one structure? How does it impact the readers’ understanding of the ceremony?
Small Group:  

· In mixed-ability groups, students re-read chapter 27 of complex text

· As they read, students collect evidence of the author’s use of any particular text structure they see in the chapter

· One student (different than yesterday) in group takes notes, identifying the text structure along with supporting evidence

Word Study:

· Words: flaunted, condensing, smacks
· Teacher provides a description of the words; discuss their meaning in context

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: What does the author mean by “I take his hand, holding on tightly, preparing for the cameras, and dreading the moment when I will finally have to let go?” Use evidence to explain. (Note: look for use of textual evidence to support inference)
	What text structures are present in this passage? How could there be more than one? Why would the author use more than one structure? How does it impact the readers’ understanding of the ceremony?

What does the author mean by “I take his hand, holding on tightly, preparing for the cameras, and dreading the moment when I will finally have to let go?” Use evidence to explain.
	· The Hunger Games
· Vocabulary notebook

	DAY ELEVEN
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Provide writing prompt for summative assessment
· Go over rubric

Small Group:  

n/a
Word Study:

n/a
Writing: Summative Assessment:
Compare and contrast the text structure of either two different excerpts from The Hunger Games, or The Hunger Games and They Don’t Really Care About Us. Explain how the structure of each text affects meaning.
	Compare and contrast the text structure of either two different excerpts from The Hunger Games, or The Hunger Games and They Don’t Really Care About Us. Explain how the structure of each text affects meaning.
	· They Don’t Really Care About Us, lyrics 

· The Hunger Games
· Vocabulary notebook
· Summative assessment rubric (to be created)
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