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6-12 CCS/Balanced Literacy Unit of Study Planner

Module: 2       Unit Title: Character Traits and Point of View (1 of 3)     Grade:  8     Days in Unit: 10 (2 weeks)
	Unit Focus (Application to module):
	In this unit, students will use a complex text (in this case, The Hunger Games by Suzanne Collins) to look closely at character traits and point of view.  The focus of this unit is for students to first analyze characters in the novel to determine what traits they possess. Then, students will consider the points of view of the various characters.  Students will compare characters’ point of view with their own, and will determine how that difference impacts the story. 
Students will continue to apply the close reading habits/strategies and embedded research practices developed in Module 1.

	Common Core Standard(s) to address:


	RL 8.6 Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such effects as suspense or humor.

a. Analyze multiple interpretations of full-length novels, short stories, poems, and other genres by authors who represent diverse world cultures.

W 8.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences. (a-e)

W 8.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. (a, b)
SL 8.1 Engage effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 

	Enduring Understandings/ Essential Questions to be addressed:
	Collaborative, self-directed learners use a variety of thinking strategies to analyze, understand, and create text for personal enrichment, inquiry, and problem solving.



	Macro/microconcepts to be addressed:
	Macroconcepts:                                                                           Microconcepts:
Author’s craft in literature                                                         Point of view
Writing with evidence                                                                Meaning
                                                                                                        Theme/Central idea

                                                                                                        Narrative writing

	Critical Content to be addressed:
	Skills to be addressed:

	· Point of view helps develop the author’s meaning and purpose and can impact plot and effects like suspense and humor (RL8.6)

· Stories from different cultures and genres will have a variety of messages and points of view (RL8.6)

· Narrative writing requires details and sequencing to convey real or imagined experiences (W8.3)

· Evidence from literary or informational text(s) can be used to support writing (W 8.9)

· Collaboration and discussion with other people are important in order to build on your own ideas (SL8.1)

	· Recognize how different points of view impact the events and outcome of the story (RL8.6)

· Analyze how points of view of characters and reader (e.g., created through use of dramatic irony) create effects such as humor, suspense, etc. (RL8.6)

· Read and analyze novels, stories, poems, and other genres from diverse world cultures (RL8.6)

· Use real or imagined experience to develop narrative writing (W8.3)

· Use effective narrative techniques (dialogue, pacing, reflection, sentence variety, establish a context, and point of view) (W8.3)

· Analyze and reflect evidence from literary or informational text(s) (W8.9)

· Research evidence from literary or informational text(s) (W8.9)

· Collaborate and discuss in various settings and with different groupings (one-on-one, in groups, teacher-led, small groups) (SL8.1)

	Materials and Resources
	Complex text(s):                                                                                    Lexile Level:
The Hunger Games, by Suzanne Collins                                             810L 

(determined to be 8th grade level given both qualitative and reading and task consideration measures)

	
	Related short texts (include text from a variety of genre at instructional/independent level):

Theseus and the Minotaur (myth—complex)
Roman Gladiators (informational article—one complex text, one lower leveled version)

	
	Instructional Technology:



	
	Graphic Organizers/Worksheets:
· Character Traits and Point of View graphic organizer
· The Hunger Games vs. Theseus and the Minotaur vs. Roman Gladiators graphic organizer
· Summative assessment rubric

	
	Tier II Vocabulary
	Tier III Vocabulary

	
	retrieve                            mentor                      banal
tribute                             grotesque
entrails                            flamboyant
omen                               underrate
	venomous                       cornucopia
reaping                            barbarism
gladiator

amphitheater

	Assessments


	Formative Assessments (within unit):
· Exit slips
· Completed graphic organizers

· Participation in class discussion
	Summative Assessment  (End of unit--Include any performance task, assignments, etc. to show mastery of the standard(s)):

In an essay, discuss any characters’ point of view from The Hunger Games regarding the reaping that differs from your own. Discuss how that difference impacted the story for you. Use text evidence when discussing both points of view, as well as the effect of the difference.

	DAY ONE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Teacher reads aloud paragraph 1 on pg. 5 of complex text (“As soon as I’m in the trees…”)
· Discuss text-dependent questions: After reading this paragraph, what are your first impressions of the character? What trait(s) do you think this character possesses? What is his/her point of view? How do you know?

· Tell students that using The Hunger Games, they will take a close look at character traits and point of view, and how they impact the story

· Teacher models finding evidence in the paragraph to share thoughts about character traits and point of view
Small Group:  

· In mixed-ability groups, students read chapter 1 of complex text
· As they read, students collect text evidence to fill in Character Traits and Point of View graphic organizer 
· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: retrieve, venomous, entrails
· Teacher models thinking aloud to determine meaning while reading aloud paragraph on pg. 5 in whole group

· Teacher then provides a description of the words

· Students develop their own description of the words, share them with a neighbor, then record them in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: What do you think Katniss will do after hearing Primrose’s name called? Use text evidence to support your inference. (Note: look for use of textual evidence to support inference)
	After reading this paragraph, what are your first impressions of the character? What trait(s) do you think this character possesses? What is his/her point of view? How do you know?
What do you think Katniss will do after hearing Primrose’s name called? Use text evidence to support your inference.
	· The Hunger Games
· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY TWO
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 2 independently—provide 5 minutes only (it is ok if students don’t finish)
· Teacher reads aloud pg. 23 from “Well, bravo!” to “’..big round of applause to our newest tribute!’ trills Effie Trinket.”
· Discuss text-dependent questions: What is Effie Trinket’s point of view regarding the Reaping? What evidence leads you to that conclusion? What is your point of view, the reader? How does the difference in Effies’ and the readers’ point of view affect the story right now? What effect does that difference have?
· As students find evidence to support responses, teacher reads aloud portion of text from which the evidence came

Small Group:  

· In same mixed-ability groups from yesterday, students re-read chapter 2 and add to Character Trait and Point of View graphic organizer using text evidence 
· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Word: tribute
· Teacher provides a description of the word; discuss why the children are called tributes, and how that adds to the meaning of the story

· Students develop their own description of the word, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: Describe the difference between Effie’s and your point of view regarding the reaping. How is that impacting the story for you? (Note: look for identification of different POVs and impact on meaning)
	What is Effie Trinket’s point of view regarding the Reaping? What evidence leads you to that conclusion? What is your point of view, the reader? How does the difference in Effies’ and the readers’ point of view affect the story right now? What effect does that difference have?

Describe the difference between Effie’s and your point of view regarding the reaping. How is that impacting the story for you?
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY THREE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 3 independently---provide 5 minutes only (it is ok if students don’t finish) 
· Teacher reads aloud on pg. 35 from “When I am done with instructions…” to “In it is all the anger, all the fear I felt at her abandonment.”

· Discuss text-dependent questions: What character traits does Katniss possess that contributes to her ability to solve problems? Use text details.
· Teacher models using evidence in the passage to answer the question. Encourage students to find other passages to answer the question.

Small Group:  

· In same mixed-ability groups from yesterday, students re-read chapter 3 and add to Character Trait and Point of View graphic organizer using text evidence 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Word: reaping
· Teacher provides a description of the word, including how it adds to the story/why the author chose the word reaping
· Students develop their own description of the word, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: From your group discussion, what is one character trait Katniss possesses that you believe will help her in the Hunger Games? Use text evidence to justify your answer. (Note: look for identification of character trait and supporting textual evidence)
	What character traits does Katniss possess that contributes to her ability to solve problems? Use text details.
From your group discussion, what is one character trait Katniss possesses that you believe will help her in the Hunger Games? Use text evidence to justify your answer.
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY FOUR
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Tell students that Suzanne Collins has noted that the Greek myth Theseus and the Minotaur influenced The Hunger Games and her description of Panem
· Students read Theseus and the Minotaur independently
· Teacher models close read by reading the myth aloud

· Discuss text-dependent questions: How did the myth “Theseus and the Minotaur” influence Suzanne Collins’ “The Hunger Games”? What is your evidence? 
Small Group:  

· Discuss text-dependent questions: What is Theseus’ point of view? What is King Minos’ point of view? What is the Cretans point of view? How do those differences impact the story? Compare King Minos’ and Effie Trinkett’s point of view. Katniss and Theseus. The Cretans and people living in the Capitol. What character traits do Katniss and Theseus share?
· Have one student take notes of comparisons in graphic organizer
Word Study:

· Word: omen
· Teacher provides a description of the word, including how it adds to the story/why the author chose the word omen
· Students develop their own description of the word, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above, when teacher is modeling close read

Writing:

· Exit slip: collect notes taken in small group (make copies to distribute to other group members tomorrow)
	How did the myth “Theseus and the Minotaur” influence Suzanne Collins’ “The Hunger Games”? What is your evidence? 
What is Theseus’ point of view? What is King Minos’ point of view? What is the Cretans point of view? How do those differences impact the story? Compare King Minos’ and Effie Trinkett’s point of view. Katniss and Theseus. The Cretans and people living in the Capitol. What character traits do Katniss and Theseus share?
	· The Hunger Games

· Theseus and the Minotaur
· The Hunger Games vs. Theseus and the Minotaur vs. Roman Gladiators graphic organizer

· Vocabulary notebook

	DAY FIVE
	Daily Plans
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 4 independently-- provide 5 minutes only (it is ok if students don’t finish)
· Teacher reads aloud pg. 56 from “’Here’s some advice. Stay alive.’” to “’Only not to us.’” on the top of pg. 57

· Discuss text-dependent questions: What do you think is Peeta’s point of view? How do you know that? How does it differ from Katniss’ point of view?
· Have students find other pieces of evidence regarding Peeta’s point of view

Small Group:  

· In same mixed-ability groups, students re-read chapter 4 and add to Character Trait and Point of View graphic organizer using text evidence 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: mentor, cornucopia
· Teacher provides a description of the words, including how it adds to the story/why the author chose to describe it as a cornucopia
· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: Based on what you have read so far, whose point of view do you share? Why? Give evidence. (Note: look for identification of point of view and supporting textual evidence)
	What do you think is Peeta’s point of view? How do you know that? How does it differ from Katniss’ point of view?
Based on what you have read so far, whose point of view do you share? Why? Give evidence.
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY SIX
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Review connection between The Hunger Games and Theseus and the Minotaur

· Tell students that in groups, they will be reading about Roman Gladiators and finding connections to The Hunger Games

Small Group:  

· In homogeneous groups, students read a version of Roman Gladiators
· Grade-level students read complex text independently/with group; struggling readers read lower level text with scaffolding from teacher

· As students read, one student should take notes in the graphic organizer

Word Study:

· Words: gladiator, amphitheater

· Teacher provides a description of the words

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done with lower level/guided small group, while others do it independently; or it can be done after small groups as a whole group

Writing:

· Exit slip: collect notes taken in small group (make copies to distribute to other group members tomorrow)
	
	· The Hunger Games

· Roman Gladiators leveled texts
· The Hunger Games vs. Theseus and the Minotaur vs. Roman Gladiators graphic organizer

· Vocabulary notebook

	DAY SEVEN
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 5 independently-- provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud pg. 67 paragraph 1-3

· Discuss text-dependent questions: Why do you think the author described Capitol people the way she did? How did it impact the story? What does the character Cinna mean when he says, “Katniss, the girl who was on fire?”  Why did he choose the words “on fire”? What do you think is Cinna’s point of view regarding the Hunger Games? What is your evidence?
Small Group:  

· In same mixed-ability groups, students re-read chapter 5 and add to Character Trait and Point of View graphic organizer using text evidence 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Words: grotesque, flamboyant 
· Teacher provides a description of the words, including how it adds to the story/why the author chose those words

· Students develop their own description of the words, share with a neighbor, then record in their vocabulary notebook

· This can be done during Whole Group time above

Writing:

· Exit slip: What is your first impression of Cinna? Use evidence to support your response. (Note: look for identification of character traits)
	Why do you think the author described Capitol people the way she did? How did it impact the story? What does the character Cinna mean when he says, “Katniss, the girl who was on fire?”  Why did he choose the words “on fire”? What do you think is Cinna’s point of view regarding the Hunger Games? What is your evidence?
What is your first impression of Cinna? Use evidence to support your response.
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY EIGHT
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 6 independently-- provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud last paragraph on pg. 73 through to the top of pg. 75

· Discuss text-dependent questions: What is Effies’ point of view? What is your evidence? How does it differ from Katniss’ point of view?

Small Group:  

· In same mixed-ability groups, students re-read chapter 6 and add to Character Trait and Point of View graphic organizer using text evidence 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Word: barbarism 
· Teacher provides a description of the word, including how it adds to the story/why it is used in an ironic way

· Students develop their own description of the word, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: What effect does Effies’ different point of view have on the story for you? (Note: look for identification of differing POVs and impact on story)
	What is Effies’ point of view? What is your evidence? How does it differ from Katniss’ point of view?
What effect does Effies’ different point of view have on the story for you?
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY NINE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 7 independently-- provide 5 minutes only (it is ok if students don’t finish)
· Teacher models close read of pg. 89-90

· Discuss text-dependent questions: Is Katniss’ point of view changing? Why does she argue with Peeta about her strengths? What is Peetas’ point of view regarding the games? Use text evidence.
Small Group:  

· In same mixed-ability groups, students re-read chapter 7 and add to Character Trait and Point of View graphic organizer using text evidence 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Word: underrate
· Teacher provides a description of the word

· Students develop their own description of the word, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: What is your reaction at the end of chapter 7? (Note: look for use of textual evidence to support claims)
	Is Katniss’ point of view changing? Why does she argue with Peeta about her strengths? What is Peetas’ point of view regarding the games? Use text evidence.
What is your reaction at the end of chapter 7?
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY TEN
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 8 independently-- provide 5 minutes only (it is ok if students don’t finish)

· Teacher models close read of pg. 103 to top of 104

· Discuss text-dependent questions: Find more evidence to support what you believe Katniss’ point of view is regarding the games, or that reveal more about her character.
Small Group:  

· In same mixed-ability groups, students re-read chapter 8 and add to Character Trait and Point of View graphic organizer using text evidence 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

· Word: banal
· Teacher provides a description of the word

· Students develop their own description of the word, share with a neighbor, then record in their vocabulary notebook

· This should be done during Whole Group time above

Writing:

· Exit slip: Why do you think that Peeta changed his mind and wanted to be coached separately? Use evidence to support your response. (Note: look for identification of POV and supporting textual evidence)
	Find more evidence to support what you believe Katniss’ point of view is regarding the games, or that reveal more about her character.

Why do you think that Peeta changed his mind and wanted to be coached separately? Use evidence to support your response.
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY ELEVEN
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Students read chapter 9 independently-- provide 5 minutes only (it is ok if students don’t finish)

· Teacher reads aloud on pg. 116 from “’I’m trying to figure out what to do with you’” to bottom of pg. 117

· Discuss text-dependent questions: Why is Katniss struggling so much with interviewing?
Small Group:  

· In same mixed-ability groups, students re-read chapter 9 and add to Character Trait and Point of View graphic organizer using text evidence 

· Teacher provides scaffolding as needed; monitor groups closely to intervene when necessary

Word Study:

n/a

Writing:

· Exit slip: What is your reaction at the end of the chapter? (Note: look for use of textual evidence to support claims)
	Why is Katniss struggling so much with interviewing?

What is your reaction at the end of the chapter?
	· The Hunger Games

· Character Traits and Point of View graphic organizer

· Vocabulary notebook

	DAY TWELVE
	Daily Plan
	Text Dependent Questions
	Resources

	
	Whole Group:

· Instruct students to use all notes taken, texts, etc. to answer the summative assessment writing prompt

Small Group:  

n/a

Word Study:

n/a

Writing:

· Summative assessment: In an essay, discuss any characters’ point of view from The Hunger Games regarding the reaping that differs from your own. Discuss how that difference impacted the story for you. Use text evidence when discussing both points of view, as well as the effect of the difference.
	In an essay, discuss any characters’ point of view from The Hunger Games regarding the reaping that differs from your own. Discuss how that difference impacted the story for you. Use text evidence when discussing both points of view, as well as the effect of the difference.
	· The Hunger Games
· Theseus and the Minotaur

· Roman Gladiators leveled texts
· Character Traits and Point of View graphic organizer

· The Hunger Games vs. Theseus and the Minotaur vs. Roman Gladiators

· Vocabulary notebook

· All exit slips returned

· Summative assessment rubric
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